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MODERN SCIENTIFIC APPROACHES TO FUTURE DOCTORS
OF PHILOSOPHY TRAINING (EDUCATIONAL AND SCIENTIFIC PROGRAMM

«GENERAL PEDAGOGY AND HISTORY OF PEDAGOGY»)

CYUYACHI HAYKOBI IIIXOOU Y IIIATOTOBIII MAMBYTHIX
JOKTOPIB ®1/TOCO®II 3A OCBITHbO-HAYKOBOIO ITPOTPAMOIO
«3ATAJIbHA TTEOJATOITKA TA ICTOPIA ITEJATOTIK M »

The purpose of the article is to determine and reveal modern scientific approaches in the
course of doctors of philosophy training according to the educational and scientific «General
Pedagogy and History of Pedagogy» program based on the analysis of philosophical, pedagogical,
historical and pedagogical works of the Ukrainian and foreign scientists.

Methodology. To implement the outlined purpose of the study, a set of general scientific
methods was used: analysis and synthesis of philosophical, pedagogical, historical and
pedagogical works of the Ukrainian and foreign scientists to ground scientific approaches in the
training of the researchers of the historical and pedagogical process at the third (educational and
scientific) level; systematization and generalization in order to understand the scientific context of
the problem and present the results of the research.

Scientific novelty. The article analyzes the educational and scientific «General Pedagogy
and History of Pedagogy» program of training doctors of philosophy; modern scientific
approaches (sociocultural, historiographical, source studies, systemic, paradigmatic, synergetic,
hermeneutic, narrative, anthropological, personalistic, axiological), which are used to form the
general and professional competencies of the future researchers in the field of general pedagogy
and the history of pedagogy, have been characterized; the normative and selective educational
components offered for mastery according to the specified educational and scientific program have
been outlined.

Conclusions. The use of sociocultural, historiographical, source studies, systemic,
paradigmatic, synergistic, hermeneutic, narrative, anthropological, personalistic and axiological
approaches in the training of future specialists with the scientific degree «Doctor of Philosophy»
will ensure the improvement of the research culture in the field of pedagogical sciences, the
formation of methodological, scientific and professional and research competences, which is
specified in the deepening of knowledge of the theoretical and methodological principles of
pedagogy, the broadening of philosophical and cultural knowledge.

Keywords: doctors of philosophy training, educational and scientific program, scientific
approach, pedagogy, history of pedagogy.

Mema cmammi - Ha o0cCHO8I aHaaidy @irocoPcvkux, nedazo2ivHux, iCMOPUKO-
nedazo2iuHUX Npaub YKpPaiHcbKux 1 3apybi’cHUX YUeHUX BU3HAUUMU mda PO3KpUmMu CYudacHi
Haykosl nidxodu Yy nidzomosui 0dokmopie ¢inocodii 3a 0C8IMHLO-HAYKOBOW NPOSPAMOIO
«3azanvHa nedazozika ma icmopis nedazo2iku».

Memoodu docaidxyucenHa. 3adan peanizauii okpecaeHoi yini 00cai0xiceHHA BUKOPUCTMAHO
KOMN1eKC 3a2a1bHOHAYKO8UX Memodi8: aHai3 i cuHmes PinocoPcbKux, neda2o2iuHuxX, ICmopuKo-
nedazo2iuHUX NPayb YKPaiHCbKux 1 3apybiHcHUX YUeHUX 3 Memor 0O0TPYHMYBaHHs HAYKOBUX
nidxodie y nidecomosui docai0HUKI8 icmopuko-nedazo2ivtHo20 npouecy Ha mpemwvomy (0C8IMHbO-
HayKo8oMmy) pigHi; cucmemamuaayisl ma y3a2anrbHeHHs 3a01 PO3YMIHHA HAYKOB020 KOHMekxcmy
npobsaemu ma npedcmasneHHs pe3yabmamia 30iliCHeH020 00CATI0HCeHHSI.

Hayxoea Hosu3Ha. Y cmammi npoaHanizoeaHo oc8IMHb0-HAYKO8Y npozpamy nidzo-
moeku doxkmopis ¢inocodii «3azarvbHa nedazo2ika ma icmopia nedazo2iku»; cxapakmepu3o8aHo
cyuacHi Haykoel nidxodu (coyiokyabmypHuii, icmopioepagdiutuil, dxcepeno3Hasuuil, cucmemHull,
napaduemanvHull, CuHepe2emuyHull, 2epMeHe8MuUYHUll, HAPaAMueHuil, aHMPONOAO2THHULL,
nepcoHaaicmuyuHull, axciono2ivHull), wWo 3acmocosyiomscs 048 GOpMYBaHHA 3A2anbHUX 1
npodeciiiHux xomnemenmuocmetl matilbymuix docaidHukie y cdepl 3azarbHoi nedazoziku ma
icmopii nedazoeiku; OKpec.1eHO HOpMamueHi ma eubipkosl 0c8IMHI KOMNOHEHMU, NPONOHOBAHT
01 ONAHYBAHHA 3 BU3HAHUEHOIO OCBIMHBLO-HAYKOB0I NPO2PAMOI0.

Bucnoexu. 3acmocysanns y nideomosyi maiibymmuix @axieyie 3 Haykosum cmynexem
«/lokmop @inocodii» coyiokyabmypHozo, icmopioepadiunozo, 0%cepeno3Has1020, CUCINEeMHO20,
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napaouemanbHo20, CUHep2emuyHO20, 2epMeHe8MUYH020, HAPAMUE8HO20, AHMPONOA02THHOZ0,
NepcoHanicCmMuyHo20 Ma axcion02iuHo20 nidxodie 3abe3neuums nidUWEHHS O00CATIOHUYbKOL
KYAbmypu y 2a1y3i neda202iuHuUX Haykx, opmyeaHHs Memo0ooa02iuHOl, HayKo8o-npogeciiiHoi 1
docaidHuYbKOl KoMnemeHmHocmeil, Wo KOHKPEMU3YemvCs 8 N02AUbAeHHI 3HAHb 3 TeOPemuYHUX
1 Memo00A02THHUX 0OCHO8 Nedaz2o2iku, po3wupeHH1 GinocoPcobKo-KYabmypoa02TUHUX 3HAHD.
Kmouoei caoea: nidzcomosxa 0okmopie ¢inocodii, 0ceimHbO-HAyKo8a npozpama,

Haykosuil nidxio, nedazozixka, icmopia nedazo2iku.

The problem statement in general
and its connection with important
scientific or practicaltasks. Ukraine’s
European development priorities require the
modernization of the domestic education
system, in particular those components that are
related to the training of competent
professionals for various spheres of society. This
also applies to future doctors of philosophy —
students of education of the third (educational
and scientific) level of higher education. The
Law of Ukraine «On Higher Education» (2014)
states that the training of applicants at the third
(educational and scientific) level of higher
education involves the acquisition of theoretical
knowledge, skills, abilities and other
competencies sufficient to produce new ideas,
solve complex problems in the field of
professional and research-innovative activity,
mastering the methodology of the scientific and
pedagogical activity, as well as conducting one’s
own scientific research, the results of which
have scientific novelty, theoretical and practical
significance. In this regard, there is a need to
update and improve  scientific and
methodological approaches in the formation of
future doctors of philosophy of general and
professional competencies necessary for
research or to perform other functions and
tasks. Therefore, modern models of training
doctors of philosophy in the educational and
scientific program «General Pedagogy and
History of Pedagogy» require understanding of
scientific approaches.

The analysis of the basic researches
and publications on the problem. The
analysis of scientific works shows that the issue
of training scientific and scientific-pedagogical
staff of the highest qualification is the subject of
scientific interest as Ukrainian (M. Biryukova,
I. Kozubtsova, V. Lugovyi, A. Rachynsky,
I. Regeylo, S. Sysoeva, O. Spirin, A. Yashin,
etc.), and foreign scientists (Ph. Altbach,
M. Nerad, E.Lin and others). In some
publications of Ukrainian researcher, N. Hupan
who is the history of education specialist, the
specificity of formation of historical and
pedagogical competence during the training of
doctors of philosophy is outlined (Hupan, 2002,
2013, 2019). At the same time, scientific

32

approaches in the preparation of future
researchers of the historical and pedagogical
process because of the transformation processes
in the system of higher education and historical
and pedagogical science need to be defined and
substantiated, which has become the subject of
this scientific research.

The purpose of the article is to
determine and reveal modern scientific
approaches in the course of doctors of
philosophy training according to the
educational and scientific «General Pedagogy
and History of Pedagogy» program based on the
analysis of philosophical, pedagogical, historical
and pedagogical works of Ukrainian and foreign
scientists.

The coverage of the procedure of
theoretical and methodological research.
To implement the outlined purpose of the study,
a set of general scientific methods was used:
analysis and synthesis of philosophical,
pedagogical, historical and pedagogical works of
Ukrainian and foreign scientists to ground
scientific approaches in the training of the
researchers of the historical and pedagogical
process at the third (educational and scientific)
level; systematization and generalization in
order to understand the scientific context of the
problem and present the results of the research.

The presentation of the basicma-
terial of the research with the obtained
scientific  resultsgrounding. Provide
training of scientific and scientific-pedagogical
staff in the field of Education / Pedagogy, by
acquiring competencies sufficient to perform
original research, in particular in the field of
general pedagogy, history of education and
comparative pedagogy, the results of which have
scientific novelty, theoretical and practical
significance, and also their support during the
preparation and defence of the dissertation,
called the educational and scientific program
«General pedagogy and history of pedagogy»,
which since 2019 is implemented at the
T. H. Shevchenko National University «Chernihiv
Collegium». This program is based on scientific
as well as scientific and pedagogical
developments that take into account the current
state of development of general pedagogy,
history of education and comparative studies




and research, which is an integral part of
European standards of education (Educational
and Scientific Program, 2019).

The range of research, according to the
educational and scientific program «General
Pedagogy and History of Pedagogy», relates to

= theoretical problems of pedagogy;

» socio-cultural determinants of modern
education;

» methodology of pedagogical science;

» theoretical and methodological
foundations of educational reform;

» globalization and their
educational system development;

»world trends in education and
pedagogical science;

» methodological and general theoretical
problems of historical and pedagogical research;

»source studies as a component of
pedagogical research;

» development of national pedagogy,
history of education in Ukraine in different
historical periods;

= personalities in the
pedagogical discourse;

» comparative analysis of educational
processes in foreign countries (Educational and
Scientific Program, 2019).

The content of the educational and
scientific program, following the Procedure for
training graduates of the degree of Doctor of
Philosophy (2016) and the outlined fields and
specialities, is focused on the development of
research potential, set of general and
professional competencies of future doctors of
philosophy. The combination of teaching and
research during the implementation of the
educational and scientific program «General
Pedagogy and History of Pedagogy» is based on
the principles of

= scientific creativity;

* openness;

= equality of rights;

= yoluntariness;

= scientific collaboration;

» academic integrity (Educational and
Scientific Program, 2019).

The main characteristic of such training
is the orientation of the educational
environment on the formation of the third
(educational and scientific) level students the
ability to apply knowledge to solve research and
practical problems.

Acquisition of competencies defined by
the educational-scientific program «General
pedagogy and history of pedagogy» is provided
by the disciplines of compulsory and elective
cycles. The list of compulsory includes the
following educational components:

» «Foreign language in scientific and
pedagogical communication»;

impact on

historical and

Tamara Yanchenko, Tetiana Havrylenko, Oksana Pershukova

» «Pedagogical and organizational culture
of freelancers and research institutions»;

» «Modern theories of cognition»;

» «Pedagogical practice»;

» «Research practice»;

» «Methodology and methods of scientific
research»;

» «Organization of research work and
project management»;

» «Regulatory framework of scientific and
scientific-pedagogical activity»;

» «World system of grant support and
commercialization of scientific research»;

» «Modern information technologies in
scientific research»;

» «Ukrainian scientific language in
scientific and pedagogical communication»
(Curriculum, 2019).

The formation of an individual
educational trajectory is due to the frree choice of
disciplines of the sample elective cycle. Taking
into account the specifics of postgraduate
research, they are offered a list of such
educational components, namely:

» «Theory of the history of education and
pedagogical science»;

» «Theory of general and comparative
pedagogy»;

» «Transformational processes in
pedagogy XX — early XXI century»;

» «Actual problems of general and
comparative pedagogy»;

» «Methodology  of
pedagogical research»;

» «Methodology of comparative and
pedagogical research»;

» «Organization and implementation of
historical and pedagogical research»;

» «Organization and implementation of
comparative and pedagogical research»;

» «Historiography of the history of
pedagogy»;

» «Historiography  of
comparative pedagogy»;

historical and

general and

» «Historical and pedagogical source
studies»;
» «Information support of scientific

research in general and comparative pedagogy»
(Curriculum, 2019).

The curriculum of the educational and
scientific program «General Pedagogy and
History of Pedagogy» is 60 credits for the entire
period of study, which the graduate student is
expected to complete during the first three
years. This is to ensure that the last year of study
of the third (educational and scientific) level is
devoted exclusively to the preparation of the
dissertation for defence (Curriculum, 2019).

We should stress, that the formation of a
new generation of doctors of philosophy
requires updating scientific approaches in their
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training. We consider a scientific approach in
pedagogy as an asset of learning conceptual
ideas and basic principles from the standpoint
of which the pedagogical object, phenomenon,
process are analyzed. Characteristics of
scientific approaches are a component of
research methodology in the field of analytical
and theoretical research on the history of
pedagogy and general pedagogy. As the well-
known Ukrainian researcher L. Berezivska
(2010) notes, «the subject of historical and
pedagogical research, as a rule, combines the
processes that underlie the study of such
scientific disciplines as the history of pedagogy,
pedagogy, history of Ukraine, the political
history of Ukraine, philosophy» (p.37). This
necessitates the selection of disciplinary and
interdisciplinary approaches to research. It is
worthy to underline, that this also applies to the
subject of general pedagogical research.
Therefore, the formation of future doctors of
philosophy of historical and pedagogical and
general pedagogical competencies requires the
use of several interdisciplinary different
approaches. We understand the term
interdisciplinary approaches as those used in
various sciences and aimed at multicultural
knowledge of the studied objects, processes,
phenomena, while disciplinary approaches are
applied in particular science and characterize
the phenomena studied by this science. Since
the training of future doctors of philosophy in
the educational and scientific program «General
Pedagogy and History of Pedagogy» has
significant specifics, primarily related to its
complex, interdisciplinary nature and content,
forms and methods of teaching, the application
of these scientific approaches requires some
clarification. In particular, it is advisable to rely
on some approaches from the relevant branches
of the humanities, which are most consistent
with this educational program and contribute to
the realization of its goals and objectives.
Among the many methodological approaches in
the training of future doctors of philosophy to
form their professional competencies, we
choose

= the sociocultural;

» the historiographical;

» the source study;

= the systemic;

» the paradigmatic;

= the synergetic;

= the hermeneutic;

= the narrative;

» the anthropological;

» the personalistic;

= the axiological approaches.

Let’'s dwell in more detail on their
characteristics. The significance of the
sociocultural approach (Boguslavsky, 1999;

Sukhomlynska, 2003) in the training of future
doctors of philosophy lies in the formation of
their understanding that pedagogical processes
in any of the historical epochs are always
determined by the general state of society and
culture, as the content of education and
upbringing depends on the state interests and
the specifics of socio-political life. «<Educational
space», says the famous Ukrainian researcher
O. Sukhomlynska (2003), «is mostly in the
social sphere, reflects social, political, legal,
economic and ideological processes. Together
with pedagogical processes, they set the
parameters of school policy and the functioning
of education» (p. 48). The application of the
socio-cultural approach contributes to the
formation of students’ ability to analyze
pedagogical phenomena and facts in the context
of the development of a particular state and
society. It is provided, first of all, because the
structure of the curriculum for training
specialists in the educational-scientific program
«General Pedagogy and History of Pedagogy»
involves the study of general and professional
disciplines that highlight the relationship of
social processes and education, their interac-
tions and interdependence. In particular, this
applies to the following disciplines: «Foreign
language in scientific and pedagogical
communication», «Organization of research
and project management», «Regulatory frame-
work of scientific and scientific-pedagogical
activities», «Theory of the history of education
and pedagogical science», «Actual problems of
general pedagogy and history of pedagogy»,
«Historiography of the history of pedagogy».
Recently, the attention of comparativists
and historians of pedagogy has increased to the
use of the historiographical and the source-
based approaches in research as methodo-
logical tools (Berezivska, 2017, 2018; Caspard,
2014; Depaepe, 2009; Dichek, 2014; Freeman,
2017; Havrylenko, 2021; Hupan, 2002, 2013,
2019; Kelly, 2014; Sukhomlinska, 1999, etc.).
The historiographical approach allows to
identify «unexplored or little-studied scientific
problems, to concentrate research efforts
around them, to ensure the relevance and
theoretical significance» of historical and
pedagogical intelligence and at the same time is
a «manifestation of the researcher’s culture»
(Berezivska, 2018, p.4). Substantiation of
future doctors of philosophy training taking into
account the historiographical approach will
promote the formation of their skills to identify
the state of the problem of pedagogical science,
educational processes in Ukraine and abroad in
pedagogical comparative studies and historical
and pedagogical science; to systematize and
analyze  historical-pedagogical, historical,
historiosophical works, in which the problems
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of education, training, the wupbringing of
children and adults are covered from different
methodological  positions; to formulate
conclusions about the tendencies of studying
the studied phenomenon and to outline the
range of tasks of scientific research.

The application of the source study
approach, which consists in «the probability of
reproduction pedagogical reality of the past by
the historian of pedagogy, the ability to organize
a cognitive dialogue between present and past,
understanding the results» (Berezivska, 2017,
p. 6). It focuses on the formation of «General
pedagogy and history of pedagogy» graduate
students, several research skills: to identify,
systematize and analyze different types of
sources, which cover educational processes;
compare a set of available sources; evaluate
events and processes of the past and present.
The implementation of historiographical and
source studies approaches in the preparation of
doctors of philosophy is provided by the
educational components «Historiography of the
history of pedagogy», «Historiography of
general and  comparative  pedagogy»,
«Historical and pedagogical source studies»,
«Information support of research on general
and comparative pedagogy».

An important descriptive tool and
prescriptive  methodological guideline in
research on general pedagogy, history of
education and pedagogical comparative studies
is the systematic approach. It was founded in
the 60’s-early 70’s of the twentieth century. and
began to develop rapidly by representatives of
philosophical and pedagogical sciences
(Blauberg, 1997; Bondar, 2017; Kushnir, 2001,
etc.). The systematic approach is one of the most
recognized and well-known forms of
interdisciplinary, general scientific knowledge
related to the research, design and construction
of objects as systems. At the heart of the content
of the system approach is philosophical general
methodological knowledge, in particular the
principle of systematicity, which forms a special
«epistemological prism or a special dimension
of reality» (Blauberg, 1997, p. 312). According to
the Ukrainian scientist V. Bondar (2017), a
systematic approach helps to reveal the
structure of «studied processes and
phenomena», to determine the internal factors
and external conditions that affect the
functioning of the studied system (p.87).
Because of the above, the application of a
systematic approach in the training of future
doctors of philosophy will contribute to the
formation of their ability to organize existing
knowledge about the phenomenon, summarize
the results of scientific research to create a
holistic picture of educational processes in
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Ukraine and abroad in different historical
periods.

The training of graduate students in the
educational and scientific program «General
Pedagogy and History of Pedagogy» is based on
the paradigmatic approach. It was introduced
in pedagogical science in the 1990s by Russian
researchers M. Boguslavsky, B. Gershunsky,
and G. Kornetov, and developed in the works of
Ukrainian scientists L. Berezivska (2009),
N. Lavrychenko (2018) and O. Sukhomlynska
(1999) and others. The paradigmatic approach,
as defined by O. Sukhomlinska (1999), «is the
genesis of theoretical positions that allow
scientists and practitioners to identify,
formulate and describe holistic models of
education, ie the internal logic of the subject as
a system of binary oppositions» (p. 45). The
application of this approach allows future
scientific and scientific-pedagogical workers to
trace the change of educational paradigms in the
period under study and their impact on the
education system, to compare them with
previous and  subsequent educational
paradigms; comprehend the transformation of
goals, objectives, values, principles, organiza-
tion of education, its content, methods, tools
and forms of organization of learning, control
and evaluation of learning outcomes in different
historical periods.

The training of doctors of philosophy in
the educational and scientific program «General
Pedagogy and History of Pedagogy» is based on
the synergetic approach (Boguslavsky, 1999;
Kagan, 2005; Kremen, 2012;). Synergetics is
based on the fact that new scientific ideas,
concepts, hypotheses are generated not only by
new (in our case, pedagogical) facts but also by
various nonlinear connections between theories
(Boguslavsky, 2005, p. 37). Taking into account
the synergetic approach is important in the
training of future doctors of philosophy, as it
helps to identify undisclosed or insufficiently
disclosed processes that were a hidden layer of
historical and pedagogical phenomena
(Sukhomlinskaya, 2003, p. 45).

The application of a synergetic approach
in the training of future doctors of philosophy is
relevant since scientific developments on
education and upbringing have accumulated a
large number of facts and materials that cannot
be explained from the standpoint of the
individual, traditional methods adopted in
pedagogy and other humanities and social
sciences. Their analysis requires a different
conceptualization, liberation from the
stereotypes of the past, the transition to a
synergistic  (interdisciplinary) methodology
(Kremen, 2012, p. 127).

The argument in the use of a synergetic
approach in the formation of research
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competencies of young scientists is the
statement of M. Boguslavsky that the synergetic
worldview has the following essential features:

1. The genesis of the pedagogical
worldview has its internal logic, which does not
coincide (but resonates in a way) with external
determinants (Boguslavsky, 1999, p. 37).

2. Polyphonic processes that are the object
of knowledge (their alternative, variability).
With a synergetic approach, science is mostly
interested not only in the external, visible layer
of the historical and pedagogical process but
also in what lies beneath it. Under such
conditions, there is a revival of their human,
moral content, that is a return to the humanistic
origins of historical and pedagogical knowledge,
the focus on key issues is combined with the
impact on the macrosystem of small peda-
gogical processes (Boguslavsky, 1999, p. 37).

3.In the synergetic approach, it is
especially important to identify and
demonstrate the influence of individual figures
in education and science on the system, which is
in a state of instability, which causes macro-
changes (Boguslavsky, 1999, p. 38).

Implementation of the synergetic approach
is provided in the process of studying such
disciplines of the curriculum as «Foreign
language in scientific and pedagogical commu-
nication», «Historiography of the history of
pedagogy», «Historical and pedagogical source
studies», «Methodology of historical and
pedagogical research». works of teachers-
scientists and historical-pedagogical docu-
ments, to reveal in them the hidden context
influencing objectivity of pedagogical discourse.

For future researchers in the field of
general pedagogy and history of pedagogy, it is
extremely important to understand, master and
use in practice the hermeneutic approach
(Gadamer, 1988; Reeker, 1995; Sukhomlinska,
2003, 2005), which is used in the process of
interpreting texts, in particular historical ones,
which reflect both the research subject and the
social context of the outlined period, so it is
especially relevant when developing the source
base of each study.

According to P. Reeker (1995), interpre-
tation prolongs the life of historical sources,
because written historical sources are «not a
closed package, which, without opening, is
passed from hand to hand, but a treasure from
which you can draw a handful and which is
replenished in this process. Every tradition lives
on through interpretation; it is at this price that
it continues, that is, it remains a living
tradition» (Reeker, 1995, p. 38).

The hermeneutic approach in the training
of doctors of philosophy will allow them in the
future to achieve not only an adequate
understanding and interpretation the form and
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content of sources but also the circumstances
that gave them a rise, the meaning contained in
them, the consequences of their appearance
(Dichek, 2015, p. 91-92).

The practical task of historical herme-
neutics in the training of future researchers in
the field of history of pedagogy is to establish the
content of concepts, terms, language turns that
have gone out of circulation or acquired a
different meaning. It should also reveal the
content of historical events and phenomena that
are incomprehensible to modern man, as well as
reveal the hidden meaning of the historical
source. To do this, the source is perceived as an
element of a particular culture, considered in
connection with the specific historical
conditions of its origin (Vorovka, 2019, p. 27).
Therefore, an important feature of the
hermeneutic approach and its application in the
training of future doctors of philosophy is the
attempt to understand not only the content of
the processed documents but also the position
and views of their authors caused by certain
circumstances related to  socio-political
conditions of society.

According to the hermeneutic theory of
interpretation of texts, the interpretation of
historical documents wused in research,
especially unpublished, should be carried out in
such a way as to convey their substantive
content exactly as it is laid down in the text,
regardless of internal contexts.

The hermeneutic approach is used in the
process of studying «Foreign language in
scientific and pedagogical communication»,
«Organization and implementation of historical
and pedagogical research», «Historiography of
the history of pedagogy» and «Historical and
pedagogical source studies», when in practical
classes and during independent work education
analyzes historical and pedagogical documents
and works of teachers that belong to different
historical periods and are related to different
socio-cultural contexts.

Unlike source studies approach (including
with the help of hermeneutic tools), the subject
of which is «witnesses of time» — sources that
necessarily belong to the period under
consideration, the historiographical analysis
examines historical narratives that contain the
author’s interpretation of historical and
pedagogical events. The historical and
pedagogical narrative is a historiographical text
that contains a picture of the historical past
constructed by a historian using the source
information obtained and interpreted by him
(Vorovka, 2019, pp. 42, 49). O. Sukhomlynska
(2005) draws attention to this, emphasizing
that any exposition of historical and pedagogical
research has the form of a narrative, regardless
of the problem posed (p.45). Therefore, the




narrative approach should be used to form the
ability of future doctors of philosophy to analyze
the historiographical basis of the study.

The narrative characterizes historical and
pedagogical events and phenomena not as
conditioned by the objective regularity of the
historical process, but as those that arise in the
context of the narrative of events and
phenomena and are inherently related to
interpretation. According to this understanding,
history, says researcher L. Vakhovsky (2007), is
not what was really in the past, but what we tell
about the past — a story about the past (p. 43).
The use of the narrative approach during
practical classes in the disciplines «Foreign
language in scientific and pedagogical commu-
nication», «Organization and implementation
of historical and pedagogical research» and
«Historiography of the history of pedagogy»
allows future doctors of philosophy to focus on
how and in what conditions events that exactly
and in what way various socio-cultural,
political-economic, historical-pedagogical and
other factors could affect the views and beliefs
of the scientist. All this becomes essential for the
analysis and conclusion about the content of the
work they are studying.

Application of the anthropological
approach (Boguslavsky, 1999; Kremen, 20009;
Ushinsky, 1983) provides formation at future
doctors of philosophy of understanding of
anthropocentrism of historical-pedagogical and
modern educational processes in which the
person, the personality is a subject of social and
pedagogical reality. According to K. Ushinsky
(1983), the anthropological approach meant the
integration of data from all human sciences
(psychology, anatomy, physiology, logic,
philosophy, geography, history, ethnography)
and their use in the organization and
implementation of the pedagogical process.
Through the prism of the anthropological
approach in the preparation of students of the
third (educational and scientific level)
conditions are created for their implementation
in future professional scientific and pedagogical
activities of child-centred and student-centric
scientific concepts.

The guiding principle of anthropological
theories, in particular the pedagogical anthro-
pology of K. Ushinsky (1983), the philosophy of
anthropology of V. Kremen (2009) and other
theories, is anthropocentrism, which puts man
at the centre of research, stimulates the study of
the history of pedagogy in the human
dimension. This way highlights the specifics of
the development of socio-cultural processes in a
given society. According to V. Kremen (2009),
«anthropocentrism is the actualization of
humanistic tendencies in the modern era, a
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departure  from rationalized
imperatives» (p. 15).

The application of the principle of
anthropocentrism «develops and cultivates a
reflective, polyphonic type of cognition that
overcomes the economocentrism (pragma-
centrism) of human existence» (Kremen, 2009,
p. 16).

The anthropological approach modernizes
the research tools of historical and pedagogical
research, as during classes the attention of
students is focused on the analysis of teachers’
contribution to the development of pedagogical
phenomena and construction of pedagogical
technologies, study and understanding of
requests and interests of participants in
different  sociocultural contexts. It is
implemented during the study of such
disciplines of the curriculum as «Modern
theories of knowledge», «Methodology of
historical and pedagogical research», «Theory
of the history of education and pedagogical
science», «Actual problems of general pedagogy
and history of pedagogy».

Among the scientific approaches that
should be relied on in the process of training
future doctors of philosophy with the
educational and scientific program «General
Pedagogy and History of Pedagogy», we outline
a personalistic approach (Dichek, 2001; Hupan,
2013; Stern, 1998; Sukhomlinskaya, 2003),
because «pedagogical personality represents
the work of a teacher as an individual creator,
but above all as an expression of thought and
practice of his era» (Sukhomlinska, 2003,
p-37). The application of the personalistic
approach means coverage during lectures and
practical classes in some disciplines of the
curriculum, such as «Foreign language in
scientific and pedagogical communication»,
«Theory of the history of education and
pedagogical science», «Current issues of general
pedagogy and history of pedagogy», «Historio-
graphy of history pedagogy «and» Historical
and pedagogical source studies «, the scientist’s
contribution to the development of pedagogical
science and practice. The personalistic
approach demonstrates the connection of
scientific knowledge with the personality of a
scientist or teacher-practitioner, his life and
work, which contributes to the revival of
humanistic traditions of historical and
pedagogical research and allows to realize that
history is made by individuals, and the process
of formation of younger generations and the
interaction of these prominent figures (Dichek,
2001, p. 19).

The reliance on a personalistic approach
describes pedagogical reality in time and space
and coverage of the problem in a broad
historical context (Yanchenko, 2017, p. 32), has

pragmatic
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a positive impact on the humanization of
historical and pedagogical process and research
in education and pedagogy. Therefore, it
contributes to the modernization of the content
of training future doctors of philosophy.
Important in the formation of a new
generation of researchers, in our opinion, is the
axiological approach (Havrylenko, 2019),
based on the works of leading Ukrainian
scientists in the field of education and pedagogy,
namely: I. Bekh (2007), O. Savchenko (2009),
I. Zyazyun (2008) and others. Borrowed from
the philosophical discipline of axiology, which
studies values as the basis of human existence
and as a basis that directs and motivates human
activity, its actions (Lavrychenko, 2018, p. 26),
this approach provides an opportunity for the
third (educational) level to identify pedagogical
ideas about the values of education; to reveal the

role of education in a system of values in
children and adults formation; to trace the
transformation of value orientations in different
societies. The axiological approach runs
through all the educational components of the
educational and scientific program «General
Pedagogy and History of Pedagogy».

In addition to the above, since the
researches on the history of pedagogy, general
pedagogy and teaching didactics are usually
interdisciplinary by nature, they occur at the
intersection of different disciplines (philosophy,
pedagogy, linguistics, culture studies, history,
sociology, psychology and natural sciences)
(Pershukova, 2016), future professionals need
to be trained to integrate the above-mentioned
approaches. The results of the study are
presented in table 1.

Table 1

Modern scientific approaches in the training
of future doctors of philosophy under the educational-scientific
program «General pedagogy and history of pedagogy»

Approach,

Peculiarities of application

the relevance and theoretical

in Ukraine and abroad

its character Itis aimed (Realization)

Sociocultural, To form students” understanding of The study of disciplines:

disciplinary pedagogical processes connection «Foreign language in scientific and
with historical epoch they are taking pedagogical communication»,
place, and the determination of the «Organization of research and project
content of education and upbringing | management», «Regulatory framework of
by the general state of society and scientific and scientific-pedagogical
culture; contributes to the formation activities», «Theory of the history of
of students” ability to analyze education and pedagogical science»,
pedagogical phenomena and facts in «Actual problems of general pedagogy and
the context of the development of a history of pedagogy», «Historiography of
particular state and society the history of pedagogy»

Historiographical, | To identify unexplored or little- The study of disciplines:

disciplinary studied scientific problems, to «Historiography of the history of

concentrate research efforts, to ensure

significance of educational processes

pedagogy», «Historiography of general and
comparative pedagogy», «Historical and
pedagogical source studies», «Information
support of research on general and
comparative pedagogy»

Source study,

To form students’ research skills to

The study of disciplines:

educational phenomenon, to
summarize the results of scientific
research to create a holistic picture of
educational processes in Ukraine and
abroad in different historical periods

disciplinary identify, systematize and analyze «Historiography of the history of
different types of sources, which cover | pedagogy», «Historiography of general and
educational processes; to compare a comparative pedagogy», «Historical and
set of available sources; to evaluate pedagogical source studies», «Information
events and processes of the past and support of research on general and
present comparative pedagogy»

Systemic, To form students” ability to organize The study of disciplines:

interdisciplinary | existing knowledge about the «Foreign language in scientific and

pedagogical communication»,
«Organization of research and project
management», «Theory of the history of
education and pedagogical science»,
«Methodology of historical and pedagogical
research».
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Approach, .. Peculiarities of application
its?:ﬁaracter Itis aimed (Realizatigrlz)
Paradigmatic, To form students” ability to trace the The study of disciplines:
interdisciplinary | change of educational paradigms in «Historiography of the history of
the period under study and their pedagogy», «Historical and pedagogical
impact on the education system; to source studies», «Theory of the history of
compare previous and subsequent education and pedagogical science»,
educational paradigms; to «Actual problems of general pedagogy and
comprehend the transformation of history of pedagogy».
goals, objectives, values, principles,
organization of education, content,
methods, tools and forms of
organization of learning, to control
and evaluate the learning outcomes in
different historical periods
Synergetic, To identify undisclosed or The study of disciplines:
interdisciplinary | insufficiently disclosed processes that | «Foreign language in scientific and
were a hidden layer of historical and pedagogical communication»,
pedagogical phenomena; «Historiography of the history of
to demonstrate the influence of pedagogy», «Historical and pedagogical
individual figures in education and source studies», «Methodology of historical
science on the system; to reveal in and pedagogical research». works of
documents the hidden context teachers-scientists and historical-
influencing objectivity of pedagogical | pedagogical documents
discourse
Hermeneutic, To understand the content of the The study of disciplines:
disciplinary documents, and the position and «Foreign language in scientific and
views of their authors caused by pedagogical communication»,
certain circumstances related to socio- | «Organization and implementation of
political conditions of society historical and pedagogical research»,
«Historiography of the history of
pedagogy» and «Historical and pedagogical
source studies»
Narrative, To form the students’ ability to The study of disciplines:
disciplinary analyze the historiographical basis of | «Foreign language in scientific and
the study; pedagogical communication»,
«Organization and implementation of
historical and pedagogical research» and
«Historiography of the history of
pedagogy»
Anthropological, | To develops students’ reflective, The study of disciplines:
interdisciplinary | polyphonic type of cognition that «Modern theories of knowledge»,
overcomes the pragmacentrism «Methodology of historical and pedagogical
research», «Theory of the history of
education and pedagogical science»,
«Actual problems of general pedagogy and
history of pedagogy»
Personalistic, To demonstrate the connection of The study of disciplines:
disciplinary scientific knowledge with the «Foreign language in scientific and
personality of a scientist or teacher- pedagogical communication», «Theory of
practitioner, to contribute to the the history of education and pedagogical
revival of humanistic traditions of science», «Current issues of general
historical and pedagogical research; to | pedagogy and history of pedagogy»,
allows to realize that history is made «Historiography of history pedagogy «and»
by individuals Historical and pedagogical source studies «
Axiological, provides an opportunity for the third | all the educational components of the
disciplinary (educational) level to identify educational and scientific program «General

pedagogical ideas about the values of
education; to reveal the role of
education in a system of values in
children and adult’s formation; to
trace the transformation of value
orientations in different societies

Pedagogy and History of Pedagogy»
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The description of the basic
material of the research with the
obtained scientific results grounding. On
this basis, we conclude that the use in the
training of future specialists with the degree of

«Doctor of  Philosophy»  sociocultural,
historiographical, source studies, systemic,
paradigmatic,  synergetic,  hermeneutics,

narrative, anthropological, personalistic and
axiological approaches will increase scientific
formation in the field of pedagogical sciences
professional and research competencies, which
is specified in the deepening of knowledge of the
theoretical and methodological foundations of
pedagogy, the expansion of philosophical and
cultural knowledge needed by future educators,
teachers and scientists. The formation of such
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competencies, based on the latest methodo-
logical and theoretical knowledge, allows young
scientists to develop pedagogical reality
following European guidelines for the
development of Ukrainian education and new
social needs, participate in the formation of
modern scientific and information space, create
scientific products based on theoretical and
methodological changes occurring in domestic
education and line with global trends.

Prospects for future research, the subject
of which is the training of future doctors of
philosophy in the educational and scientific
program «General Pedagogy and History of
Pedagogy», are to substantiate and develop
practical aspects of the educational process and
research work of students.

Cnmcok BUKOPVMCTaHMX DKepesl

Bepesiscrka, J1. (2010). OcHOBOIIOMOXHI 3acagu iCTOPMKO-TIeNAroOriuHX JOCITIIKEHB: TEOPisl i MeTOIOIOT s
HIasx ocbimu, 1, 37-42.

bepesiBcbka, JI. (2017). [IXeperbHa OCHOBa iCTOPWMKO-IIEHATOTiYHMX HOCTIIKEHb SK MeTOHOJIOTidHa
rpobiema. B Cyuacni Bumoeu do opeanizayii ma npoBedenus icmopuko-nedaeoeiutux 00cAiOxeHs, MaTepianm
HayKOBO-MeTOI0JIOTiYHOT0 ceMiHapy (c. 6-7). Kuis: JTHIIB Ykpaium im. B. O. CyxomimHCBKOrO.

Bepesisceka, J1. (2018). [TemaroriuHa icTopiorpadis: craH, mpobiemm, BUKIVKIL. B Icmopioepacpia ax Baxaubutl
ckaadHux  0ocaiOxens 3 icmopii ocBimu: eBponeticvkuni i GimuusnHAHUn Bumipu, MaTepiat HayKOBO-
MeTO/0JIOTiYHOro ceMiHapy 3 icTopit ocBitu (c. 4-6). Kuis: JIHITE Ykpainm im. B. O. CyxoMimHCBKOTO.

bBepesisecbka, JI. 1. (2009). Opeanisayinino-nedaeoeiuni 3acadu pegpopmyBannsa wikisvnoi ocbimu 6 YVkpaini y
XX cmoaimmi (dvic. o-pa niex. Hayk). IncruryT nemaroriku HAITH Ykpatan, Kuis.

bex, 1. (2007). LlinnicHi Harosocwu y cydacHOMY BUxoBaHHI. Teopemuiko-memoduuni npobiemu Buxobanna dimeii
ma yunibcvioi moaodi, 10 (T. 1, c. 7-16). Kam ssrens-ITopinbepkumi.

brayGepr, U. (1997). IIpobaema yesocmmocmu u cucmemuil nodxod. Mocksa: Danropuan YPCC.

Bborycnasepkmi, M. (1999). CtpykTypa cydacHOTo icropuko-riegaroriunoro sHaHHs. [[liax oc6imu, 1, 37-41.

Bonpmap, B. (2017). IIpobaemu cmanobaenns i posbumiy memodosoeii HaykoBoeo nisnanua 8 nedaeoeiyi. Kuis: HITY
imeni MLIL. IparomaHoOBa.

Baxoscekmit, J1. (2007). Hapatus y icTopuko-niearorivHoMy AOCIiIkeHHi: MeTofosoriuamm aHaiis. [lisax
ocbimu, 1, 42-45.

Boposka, M. 1. (2019). Posumok eendeproi kyavmypu cmyoenmcmba y ghoxyci icmopuko-nedazo2iutoeo 00CAIONEHHSL.
Mejtitonosib:  MeJiTONONBCHKMM  JIep)KaBHUI — Ieflaroriylmy  yHiBepcuTeT iMmeni  Borpmana
XMeJTbHUIILKOTO.

I'aBpwienko, T. (2019). Pos8umox nouamioBoi ocimu 6 Vipaini (Opyea nosobuna XX - nouamox XXI cm.) (Oyc.
I-pa ren. Hayk). IHcturyT emaroriku HATTH Ykpatan, Kuis.

I'aBpwtenko, T. J1. (2021). MeTomororiuni 3acaiy OCITKEHHS PO3BUTKY IIOYaTKOBOI OCBiTH B YKpaiHi Ipyroi
noosrHM XX - mo4gaTtKy XXI c1. New Inception, 3-4 (5-6), 81-91.

Tamamep, I'.-T. (1988). Mcmuna u memod. Mocksa: ITporpecc.

I'yman, H. (2013). AxTyasisHi IIpo0rieMy MeTOHLOIIOTIT iCTOPUKO-TIeNarori9YHmX JOCikens. Piona wikosa, 4-5,
53-56.

I'yman, H. (2019). [IxeperpHa Oasa sIK CKITaHMK JOCITIIDKEHD 3 icTopil ocBiTi. B @opmu penpesenmayii Oxepen 3
icmopii oc6imu, MaTepian BceykpalHCBKOTO HayKOBO-IIpaKTHUIHOro ceMmiHapy (c. 10-11). Kuis: JHIIb
Yxpainnu im. B. O. CyxommHcbKOro.

I'yman, H. M. (2002). Vkpainceka icmopioepadpisa icmopii nedaeoeixu. Knis: AITH.

Higek, H. (2001). biorpadpiunmit MeTor SIK IHCTPYMEHT JTOCIIIKeHHS BiTUM3HAHOI icTopil emarorikm. [liax
ocbimu, 4, 15-19.

HOiuex, H. (2014). MeTopnosoriuni acrieKTri MozepHi3aril BiTUM3HSIHMX iICTOPUKO-TIENArori9HX TOCIIIKEHb.
Iedaeoeixa i ncuxoaoeis. Bicnux HAITH Vkpainu, 2, 67-75.

Higex, H. II. (2015). Isaxu MomepHisamii Kypcy «MeTomororiss HayKOBO-TIeIaroriuHmMX IOCTIIKeHb» SK
BaIVMBOIO YMHHMKA (OpMyBaHHS y MauOyTHIX BUKIagadiB AOCIIIIHWMITBKOI KOMIIETEHTHOCTi. Y

40




Tamara Yanchenko, Tetiana Havrylenko, Oksana Pershukova

B. O. Orues’1ox, J1. JI1. Xopyxa, H. M. Uepnyxa, & H. O. TepentreBa (Pen.), Komnemenmmnicro sopienmo-
Bana ocbima: axicui Bumipu (c. 81-105). Kuis: Kuiscbkui yHiBepcuTeT iM. b. ['piHueHKa.

3astoH, 1. (2008). Pisocoghia nedaeoeiunoi 0ii. Hepxacwu: HHY imeni b. XmenpHMIIBKOTO.

Karag, M. C. (2005). CucreMHO-CMHEPTeTUYeCKUI IIOXOM, K IIOCTPOEHWIO COBPEMEHHOV ITeNarorimdecKon
Teopvnt. [ledazoeuxa kyasmypol, 3-4, 12-21.

Kpemens, B. I'. (2009). isocogia awdunoyenmpusmy 6 cmpameeiax ocbimuvoeo npocmopy. Kuis: Ilemaroriuna
ITyMKa.

Kpewmens, B. I., & Invin, B. B. (2012). Cunepeemuxa 6 ocGimi: xonmexcm aoounoyenmpusmy. Kuis: Tlemaroriuna
IyMKa.

Kymnip, B.  (2001). Cucmemnuii  anasis  nedaeoeiurozo npoyecy: memodosoeiunui  acnexkm. Kiposorpam:
Bupasamanin nentp KOITY.

JTaBpuuenxo, H. (2018). Memodoaoeia nayxoBux docaioxens: nedazoeixka. Cymm: Binniuenko M.JI.

Habuasvnuii naan nideomoBxu doxkmopib pisocogpii 3a cneyiasvricmio 011 OcBimmni, nedaeoeiuni Hayku, ocGimmuo-
HaykoBa npoepama «3dzasvHa nedazoeika ma icmopia nedaeoeixu». (2019). BimmosieHo 3 https:// drive.
google.com/file/d/1tyFtAxxaloyqq7yGZqmckQqDVnUHPJKC/ view

OcBimmvo-Hayxoba npoepama nideomobku doxmopib ¢pirocogpii 3a cneyiarvnicmio 011 Ocbimmni, nedazoeiuni Hayku. (2019).
Binxoseno 3 https:/ /drive.google.com/file/ d/1C2iEQQcLBdeKkARNuC9Y50r EWKOgPtB/ view

INepmykosa, O. (2016) Meromororiyaa Mopesb IOPiBHSUTBHO-TIEJArOrivHOTO MOCIIIDKEHHS TeHIeHIIin
PO3BUTKY 0araTOMOBHOI OCBIiTM IIKOJIAPIB Y KpaiHax 3aximHoi €spomm. [lopiBuaivno-nedaeoeiuni cmyoii,
2 (28), 5-15.

Puxep, I1. (1995). Kougpauxm unmepnpemayuii: Ouepxu o eepmerefmuxe. Mocksa: Memmym.

CaBuenko, O. (2009). Buxobrun nomenyias nouamxoboi ocBimu. Kuis: bormarnosa A.M.

CyxommmHcbKa, O. (1999). KonttentyasbHi 3acazmy po3BUTKY iCTOPMKO-TIearoriqHol Hayku B YkpaiHi. [Iliax
ocbimu, 1, 41-45.

CyxommHcbKa, O. B. (2003). Icmopuko-nedaeoeiunuti npoyec: Hobi nioxoou 0o 3aearvnux npobaem. Knis: A.TL.H.

CyxommmHcpka, O. B. (2005). Icropuxo-tienaroriute gociimkeHHs Ta voro okomutii. [liax ocBimu, 4, 43-47.

Yumucekmi, K. 1. (1983). JIrogmaa sk mpenmer BuxoBaHHA. Crpoba memarorigrol aHTpomosiorili. B
K. . Vamacskurt, Bubpani nedaeoeiuni mbopu (T. 1, ¢. 81-105). Kuis: PagstHCBKa ITIKOMTA.

repn, B. (1998). Qupdepernyuarvhan ncuxosoeus u ee Memooosoeuteckue ocHobul. Mocksa: Hayka.

SInuenko, T. B. (2017). Bumoxu ma 3acadu naykoBoeo po3bumky i npakmuunoeo 6misenns nedoaoeii 8 Ypaini (Ouc.
I-pa nier. Hayk). IncturyT nemaroriku HAIIH Ykpaian, Kuis.

Caspard, P., & Condette, J. (2014). Cinquante années de débats et de recherches sur 1'école frangaise.
Paedagogica Historica, Vol. 50, Iss. 6, 786-796.

Depaepe, M., & Simon, F. (2009). Sources in the Making of Histories of Education: Proofs, Arguments, and
Other Forms of Reasoning from the Historian’s Workplace. Educational Research: Proofs, Arguments, and
Other Reasonings (Vol. 4, pp. 23-39). Dordrecht: Springer.

Freeman, M., & Kirke, A. (2017). Review of periodical literature on the history of education published in 2016.
History of Education, Vol. 46, Iss. 6, 826-853.

Kelly, M. (2014). The mythology of schooling: the historiography of American and European education in
comparative perspective. Paedagogica Historica, Vol. 50, Iss. 6, 756-773.

References

Bekh, I. (2007). Tsinnisni naholosy u suchasnomu vykhovanni [Value emphases in modern education].
Teoretyko-metodychni problemy vykhovannia ditei ta uchnivskoi molodi: the collection of scientific works, 10,
7-15. Kamianets-Podilskyi.

Berezivska, L. (2009). Orhanizatsiino-pedahohichni zasady reformuvannia shkilnoi osvity v Ukraini u XX stolitti
[Organizational and pedagogical principles of reforming school education in Ukraine in the 20th century]:
Doctor’s thesis, Instytut pedahohiky NAPN Ukrainy, Kyiv.

Berezivska, L. (2010). Osnovopolozhni zasady istoryko-pedahohichnykh doslidzhen: teoriia i metodolohiia.
[Fundamentals of historical and pedagogical research: theory and methodology]. Shliakh osvity, 1, 37-42.

Berezivska, L. (2017). Dzherelna osnova istoryko-pedahohichnykh doslidzhen yak metodolohichna problema
[The source basis of historical and pedagogical research as a methodological problem]. Suchasni vymohy
do orhanizatsii ta provedennia istoryko-pedahohichnykh doslidzhen: proceedings of the scientific and
methodological seminar, (pp. 6-7). Kyiv: DNPB Ukrainy im. V. O. Sukhomlynskoho.

Berezivska, L. (2018). Pedahohichna istoriohrafiia: stan, problemy, vyklyky [Pedagogical historiography: state,
problems, challenges]. Istoriohrafiia yak wvazhlyvyi skladnyk doslidzhen z istorii osvity: yevropeiskyi i
vitchyznianyi vymiry: proceedings of the scientific and methodological seminar on history of education,
(pp. 4-6). Kyiv: DNPB Ukrainy im. V.O. Sukhomlynskoho.

Blaubert, 1. (1997). Problema tselostnosti i sistemnyy podkhod [Integrity problem and systems approach]. Moscow:
Editorial URSS.

41




TEOPIA TA IIPAKTUKA HNIATOTOBKU ®AXIBIIIB

Bohuslavskyi, M. (1999). Struktura suchasnoho istoryko-pedahohichnoho znannia [The structure of modern
historical and pedagogical knowledge]. Shliakh osvity, 1, 37-41.

Bondar, V. (2017). Problemy stanovlennia i rozvytku metodolohii naukovoho piznannia v pedahohitsi [Problems of
formation and development of methodology of scientific knowledge in pedagogy]. Kyiv: NPU imeni
M.P. Drahomanova.

Caspard, P. & Condette, J. (2014). Cinquante années de débats et de recherches sur 1"école frangaise. Paedagogica
Historica, Vol. 50, Iss. 6, 786-796.

Depaepe, M. & Simon, F. (2009). Sources in the Making of Histories of Education: Proofs, Arguments, and
Other Forms of Reasoning from the Historian’s Workplace. Educational Research: Proofs, Arguments, and
Other Reasonings/ed. P. Smeyers, M. Depaepe (Vol. 4, pp. 23-39). Dordrecht: Springer.

Dichek, N. (2001). Biohrafichnyi metod yak instrument doslidzhennia vitchyznianoi istorii pedahohiky
[Biographical method as a tool for studying the national history of pedagogy]. Shliakh osvity, 4, 15-19.

Dichek, N. (2014). Metodolohichni aspekty modernizatsii vitchyznianykh istoryko-pedahohichnykh
doslidzhen [Methodological aspects of modernization of domestic historical and pedagogical research].
Pedahohika i psykholohiia. Visnyk NAPN Ukrainy, 2, 67-75.

Dichek, N. (2015). Shliakhy modernizatsii kursu «Metodolohiia naukovo-pedahohichnykh doslidzhen» yak
vazhlyvoho chynnyka formuvannia u maibutnikh vykladachiv doslidnytskoi kompetentnosti [Ways to
modernize the course «Methodology of scientific and pedagogical research» as an important factor in the
future teachers’ research competence formation]. In V. O. Ohneviuk, L. L. Khoruzha, N. M. Chernukha,
N. O. Terentieva (Ed.), Kompetentnisno zoriientovana osvita: yakisni vymiry (pp. 81-105). Kyiv: Kyiivskyi un-
tim. B. Hrinchenka.

Freeman, M. & Kirke, A. (2017). Review of periodical literature on the history of education published in 2016.
History of Education, Vol. 46, Iss. 6, 826-853.

Gadamer, G.-G. (1988). Istina i metod [Truth and Method] / [obshch. red. i vstup. st. B.N. Bessonova]. Moscow:
Progress.

Havrylenko, T. (2019). Rozvytok pochatkovoi osvity v Ukraini (druha polovyna XX - pochatok XXI st.) [Development
of primary education in Ukraine (second half of the 20t - beginning of the 21st century)]: Doctor’s thesis,
Instytut pedahohiky NAPN Ukrainy, Kyiv.

Havrylenko, T. (2021). Metodolohichni zasady doslidzhennia rozvytku pochatkovoi osvity v Ukraini druhoi
polovyny XX - pochatku XXI st. [Methodological principles of the research of the primary education
development in Ukraine in the second half of the 20t - the beginning of the 215t centuries]. New Inception,
3-4 (5-6), 81-91.

Hupan, N. (2002). Ukrainska istoriohrafiia istorii pedahohiky [Ukrainian historiography of the history of
pedagogy]. Kyiv: APN, 2002.

Hupan, N. (2013). Aktualni problemy metodolohii istoryko-pedahohichnykh doslidzhen [Actual problems of
methodology of historical and pedagogical researches]. Ridna shkola, 4-5, 53-56.

Hupan, N. (2019). Dzherelna baza yak skladnyk doslidzhen z istorii osvity. Formy reprezentatsii dzherel z istorii osvity
[Source base as a component of the research on the history of education. Forms of representation of
sources on the history of education]: proceedings of the All-Ukrainian scientific and practical seminar,
10-11. Kyiv: DNPB Ukrainy im. V.O. Sukhomlynskoho.

Kahan, M. (2005). Sistemno-sinergeticheskiy podkhod k postroyeniyu sovremennoy pedagogicheskoy teorii
[System-synergetic approach to the construction of modern pedagogical theory]. Pedagogika kultury, 3—4,
12-21.

Kelly, M. (2014). The mythology of schooling: the historiography of American and European education in
comparative perspective. Paedagogica Historica, Vol. 50, Iss. 6, 756-773.

Kremen, V. & llin, V. (2012). Synerhetyka v osviti: kontekst iyudynotsentryzmu [Synergetics in education: the
context of anthropocentrism]: a monograph. Kyiv: Pedahohichna dumka.

Kremen, V. (2009). Filosofiia liudynotsentryzmu v stratehiiakh osvitnoho prostoru [Philosophy of anthropocentrism
in the strategies of educational space]. Kyiv: Pedahohichna dumka.

Kushnir, V. (2001). Systemnyi analiz pedahohichnoho protsesu: metodolohichnyi aspekt [System analysis of the
pedagogical process: methodological aspect]: a monograph. Kirovohrad: Vydavnychyi tsentr KDPU.

Lavrychenko, N. (2018). Metodolohiia naukovykh doslidzhen: pedahohika [Research methodology: pedagogy].
Sumy: Vinnichenko M.D.

Navchalnyi plan pidhotovky doktoriv filosofii za spetsialnistiu 011 Osvitni, pedahohichni nauky, osvitno-naukova
prohrama «Zahalna pedahohika ta istoriia pedahohiky» [Curriculum for training doctors of philosophy in the
011 Educational, pedagogical sciences specialty, educational and scientific program «General pedagogy
and history of pedagogy»]. Retrieved from https://drive.google.com/file/d/1tyFtAxxaloyqq7yG
ZqmckQqDVnUHPJKC/view

42




Tamara Yanchenko, Tetiana Havrylenko, Oksana Pershukova

Osvitno-naukova prohrama pidhotovky doktoriv filosofii za spetsialnistiu 011 Osvitni, pedahohichni nauky [Educa-
tional and scientific program for training doctors of philosophy in the 011 Educational, pedagogical
sciences specialty]. Retrieved from https://drive.google.com/file/d/1C2jiEQQcLBdeKkARNuC9
Y50rEwKOgPtB/ view

Pershukova, O. (2016). Metodolohichna model porivnyalno-pedahohichnoho doslidzhennia tendentsii
rozvytku bahatomovnoi osvity shkoliariv u krainakh Zakhidnoi Yevropy [Methodological model of the
comparative and pedagogical study of trends in multilingual education of schoolchildren in Western
Europe]. Porivnyalno-pedahohichni studii, 2 (28), 5-15.

Riker, P. (1995). Konflikt interpretatsiy: Ocherki o germenevtike [Conflict of Interpretations: Essays on
Hermeneutics]. Moscow: Medium.

Savchenko, O. (2009). Vykhovnyi potentsial pochatkovoi osvity: posibnyk dlia vchyteliv i metodystiv pochatkovoho
navchannia [Educational potential of primary education: a guide for teachers and methodologists of
primary education]. Kyiv: Bohdanova A.M.

Shtern, V. (1998). Differentsialnaya psikhologiya i yeye metodologicheskiye osnovy [Differential psychology and its
methodological foundations]. Moscow: Nauka.

Sukhomlynska, O. (2003). Istoryko-pedahohichnyi protses: novi pidkhody do zahalnykh problem [Historical and
pedagogical process: new approaches to general problems]. Kyiv: A.P.N.

Sukhomlynska, O. (1999). Kontseptualni zasady rozvytku istoryko-pedahohichnoi nauky v Ukraini
[Conceptual bases of the development of historical and pedagogical science in Ukraine]. Shlyakh osvity, 1,
41-45.

Sukhomlynska, O. (2005). Istoryko-pedahohichne doslidzhennia ta yoho okolytsi [Historical and pedagogical
research and its surroundings]. Shliakh osvity, 4, 43-47.

Ushynskyi, K. (1983). Liudyna yak predmet vykhovannia. Sproba pedahohichnoi antropolohii [A man as a
subject of education. An attempt at pedagogical anthropology]. In Ushynskyi K. D. Vybrani pedahohichni
tvory [Selected pedagogical works] (T. 1, pp. 81-105). Kyiv: Radianska shkola.

Vakhovskyi, L. (2007). Naratyv u istoryko-pedahohichnomu doslidzhenni [Narrative in historical and
pedagogical research: methodological analysis]: metodolohichnyi analiz. Shliakh osvity, 43, 42-45.

Vorovka, M. (2019). Rozuvytok hendernoi kultury studentstva u fokusi istoryko-pedahohichnoho doslidzhennia
[Development of gender culture of students in the focus of historical and pedagogical research]: a
monograph. Melitopol: Melitopolskoho derzhavnoho pedahohichnoho universytetu imeni Bohdana
Khmelnytskoho.

Yanchenko, T. (2017). Vytoky ta zasady naukovoho rozvytku i praktychnoho vtilennia pedolohii v Ukraini [Origins
and principles of scientific development and practical implementation of pedology in Ukraine]: Doctor’s
thesis, Instytut pedahohiky NAPN Ukrainy, Kyiv.

Ziaziun, 1. (2008). Filosofiia pedahohichnoi dii [Philosophy of pedagogical action]: a monograph. Cherkasy:
CHNU im. B. Khmelnytskoho.

Cmamma nadiiuiia do pedaxyii 17.02.2022

43




